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Introduction 

 

 

 

This text is designed as a notebook for educators and teachers working with children from 0 to 10 

years. It represents a complement to the Guidelines, also elaborated within the DREAM Project: 

together with these, it actually constitutes the Intellectual Output 2. As already clarified in the 

Guidelines themselves, emotions and affects are not simply “taught”, but are lived by the subject: this 

is especially true in the relationship with children in their first years of development. In order for 

children to develop emotional competence adequately, adults-parents and educators-teachers are 

called to play a fundamental role in emotional socialization. In fact, precisely in the relationship with 

the significant adult, the child learns to recognize, regulate, and live, his/her emotions adequately, 

within the cultural framework he/she is situated in. According to Denham (1998), three are the 

learning mechanisms responsible for emotional socialization, as indicated here below: 

 

 MODELING: learning takes place through the recognition of the emotional expressions of 

others, both verbal and non-verbal, in front of specific situations, even in the absence of an 

explicit intent to teach the child; 

 COACHING: learning takes place through explicit teachings about emotions that parental 

figures, or other socializing agents, address to children. Such teachings are mediated in large 

part by verbal language. 

 CONTINGENCY: learning takes place through the impact, on the child, of the reactions that 

socializing agents implement, in front of emotions expressed by children. 

 

This Teachers’ Handbook intends to offer operational ideas which educators and teachers can take 

inspiration from in their daily work, to respond flexibly and creatively to the emotional and affective 

children’s development needs, during the specific educational moments of preschool and school day. 

This text wants to represent a proposal that completes the theoretical framework outlined in the 

Guidelines. Moreover, the Teachers’ Handbook is also the result of the experimentation carried out 

in the partner Countries involved in the DREAM Project. In order to better understand the reference 

context within which the tools presented in Chapter III have been developed, we considered it useful 

to report in Chapter I a brief overview of the experimentation contexts; in Chapter II are shown the 

main results of the abovementioned experimentation, accompanied by suggestions on how to 

implement training for educators and teachers on the subject of emotions and affections. Finally, the 

experiences suggested in Chapter III are shown taking into account the current organization of 

European ECEC, which is generally divided into three age groups.  
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Chapter I 

The experimentation contexts 

 

Clara Silva, Paola Caselli 

 

 

 

1.1. Italy: Comprehensive Institute “Giovanni XXIII” (ICTB)1 

 

In Italy, the DREAM Project experimentation has been conducted within the Comprehensive 

Institute “Giovanni XXIII” of Terranuova Bracciolini (Arezzo). The area occupied by the Institute 

now includes a large number of preschool and school services, for students aged 0-14. ECEC services 

for the age group 0-3 and 3-6, Primary school, Lower Secondary school, 

Childhood/Adolescence/Family Centre, thanks to their wide articulation of opening times and 

calendars of activities, are configured as a single structure, characterized by a strong functional 

cohesion. It was therefore thought to create a “vertical educational path”, which would avoid the 

presence of obstacles and inappropriate discontinuities in the Institute’s curriculum, assigning to the 

term “Comprehensive” a complete and coherent meaning, in all the aspects that should characterize 

the educational and training path.  

Within the above-mentioned path, the DREAM Project is conceptually and operationally placed 

in, and addressed to, the 0-10 age group, underlining the need for cognitive/affective “attunements”, 

which transmit the concept of participating in the same “pedagogical intelligence”, as far as possible 

from inconsistencies and contradictions in the educational project. The Institute of Terranuova was 

born in 1997 from the aggregation of the former “Bettino Ricasoli” Educational Circle to the 

“Giovanni XXIII” Lower Secondary school. Today, the Istitute consists of five school complexes, 

addressed to different age-groups (two for early childhood 0-6, two for Primary school pupils, one 

for the Lower Secondary school), located in a single center, with some areas in common. It generally 

welcomes 1000-1100 pupils, to which they must be added children attending the Municipal ECEC 

service 0-3 and the private parochial kindergarten, respectively. This educational, as well as 

aggregative, path was structured during the 1980s, when the spread of small school buildings, placed 

in many different parts of the Municipal area, showed relevant difficulties in responding to 

                                                
1 Original name: Istituto Comprensivo “Giovanni XXIII” di Terranuova Bracciolini (ICTB). 



 

 
7 

organizational, educational, and teaching needs. It therefore emerged the need for more complex and 

specialized educational/school school structures.  

In this framework, investments in educational/school sector could count on a reference points and 

support continue over time, within a territory that was progressively becoming part of the Florentine 

metropolitan area. From the socio-economic point of view, over the years, the area where the Istitute 

is placed in has been characterized by a productive development, linked above all to the sectors of 

renewable energy, information technology, and fashion; the employment level was confirmed to be 

quite high, in both men and women. These dynamics have also generated the need for innovative 

services, which have seen the entry of the private social sector into the management of ECEC services 

addressed to the age group 0-3, and the advance of the nascent “ECEC poles” for children aged 0-6, 

in the perspective of continuity in education 0-6; disciplinary Departments have been set up, which 

periodically bring together educators/teachers from the various preschool and school levels, to share 

their thoughts, methods, ideas. 

In this perspective, the DREAM Project has further accelerated the path towards that place which 

can be defined as a sort of “Deweyan oasis”, recovering the idea of school as a producer of knowledge, 

which “disassembles and recomposes”; which is able to speak to society; which relies on motivation, 

as an essential factor in stabilizing learning. In the three-year course of the Project, it was thought 

that, in order to reach these goals, it is fundamental to focus ourselves on the connection between 

affectivity, emotions, and motivation to learn, according to an “ecology” concept of human relations, 

essential for the development of children, but also of those “citizenship skills” that represent priority 

aims of the entire educational/school path. And these skills are defined by responsibilities, autonomy, 

and attitudes. Respect for oneself and for others; self-esteem; awareness of one’s resources; ability to 

manage and solve conflicts; ability to make up the development of an attitude and an approach 

necessary to effectively deal with school and learning, but first of all, life. 

The attention to the educational relationship is implemented in all educational areas: in daily 

curricular work, in specific projects of the educational offer, but also in moments that are not 

specifically “cognitive”, such as children’s welcoming in the morning, their return to families, lunch, 

recreation. This attention to the value of educational relationship manifests itself also in routines, 

spaces, lunch and breaks, organization, teaching methods (Garner, 2010). Movement, creativity, 

democratic participation, laboratories and workshops, many different educational options are, all, 

elements that contribute to children’s development and to propose them a meaningful learning. At the 

“Giovanni XXIII”, the reflection on the topic of the role of relationships in education has been the 

key-subject of educators’ and teachers’ training for years, positively and effectively involving the 

different educational contexts the Institute is composed of. Teachers and educators are addressed 
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towards sharing both adult-adult, and adult-child approaches, and in the management of conflicts 

between children, as well as the preparation of learning environments that favor a positive 

environment and well-being, for “feeling good at school”.  

 

For what concerns the Project management, also in its practical and organizational aspects, the 

participation and involment of the Institute in the Project was intense and continuous, right from the 

Kick-Off Meeting in Florence (November 2016). A specific team was set up, dedicated to the Project, 

formed by the Institute Principal, a Case Manager, and two teachers. The team participated in all the 

Project meetings: national, and transnational; moreover, it stayed in touch with international Partners 

through Basecamp, and frequently related to the Project Scientific Leader (UNIFI), and the Technical 

Coordinator (Centro Machiavelli) for technical and organizational internal meetings. 

The experimenation phase, divided into training of educators and teachers and testing in 

specifically identified classes, was carried out at the ICTB between October 2018 and March 2019. 

The training was conducted by a group of experts on the topic of emotions and affections, under the 

guidance of the lead partner. A specific contribution came from the Transactional Analysis method. 

The issues addressed, consistently with the contents of the Guidelines, were: emotions, emotional-

affective regulation, mentalization and attachment, the role of emotions in learning, mirror neurons. 

The training hours were 25, divided into six meetings. The course, much appreciated by those who 

took part in it, was attended with great participation and emotional involvement. The testing was 

carried out in four ECEC sections/school classes: a section of 0-3 ECEC services (nido d’infanzia), a 

section (held by children aged 5) of the 3-6 ECEC services (scuola dell’infanzia), and two 3rd-graders 

Primary school classrooms. 

The international comparison experience has been an important added value for the ICTB. In 

particular, the training has allowed educators / teachers a deep introspection, an awareness, and the 

acquisition of a greater awareness on the theme of emotions and affections. It was also an opportunity 

for a meaningful comparison of experiences and experiences, favored by the welcoming and positive 

atmosphere of the meetings. The interest in the topics dealt with has certainly intensified, thanks also 

to the quality of the trainers and of the project itself. Moreover, the strong interaction with other 

educational paths of the Institute has enriched the reflection of the various teams of teachers who 

have initiated research-action paths. In this way, the reflection also involved teachers who did not 

take part in the training. 
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1.2. France: Centre “L’Horizon” 

 

The Centre “L’Horizon” was born on the initiative of two professionals, one active in the social 

sector and the other in education, in 1972, the year in which the reform of the education system and 

teaching services took place in France childhood, which led to the establishment of the State Diploma 

of Early Childhood Educator (Educateur de Jeunes Enfants – EJE). The Centre, initially located in 

the 13th Arrondissement of Paris, moved from 2008 to the current Malakoff headquarters. Today, it 

is a formative association officially recognized by the French Ministry of Youth, Sport, and Social 

Cohesion. “L’Horizon” has promoted, since its foundation, qualifying training actions aimed at 

professionals in early childhood education, setting itself the following key objective: to adapt its 

offers and training methods to the needs of constantly evolving professional sectors, as well as to the 

wider context of the professionals involved in the field of early childhood, social work, and 

employment. It was the first institution in France to prepare students for the State Diploma of 

Educateur de Jeunes Enfants. Over time, the Centre has gradually developed and diversified its 

training activities, while still focusing on the training of professionals working in the field of early 

childhood: that is, professionals working in the crèches and in other education and care services aimed 

at to childhood 0-3, but not in the école maternelle, which is addressed to the age group 2/3-5 and 

falls under the responsibility of the National Ministry of Education, which manages teachers’ training. 

The Centre prepares students for the EJE Diploma in order to train responsible professionals open 

to the “outside world”, and to the socio-economic context the child and his/her family live in. The 

mission of the Center therefore consists in the training of responsible and competent professionals 

able to promote the quality of children and their families’ reception. Furthermore, the Centre promotes 

a process of reflection, exchange, development of training assessment tools for students, within a 

diversified training proposal, based on subjective needs and the socio-economic and occupational 

reference context. It also promotes individual training courses, aimed at individuals intersted in 

working in a professional field that offers undeniable job opportunities, through the presentation and 

implementation of a continuous training offer, in line with the contingencies and needs of the job’s 

world. 

Today, based on the analysis of socio-economic changes in the local context, teaching staff 

working in the Center concentrates its training project in four main areas, with the following 

objectives: to facilitate, in students and trainees, the gradual construction of the necessary skills for 

their professionalism and to act positively within the world of work; accentuate the dynamics of 

alternating “study/work” paths in training, reviewing and implementing internship activities; to 

promote the centrality and proactivity of students and trainees in their professional training, through 
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the development of research and openness to the territory; promote in-depth reflection on the issue of 

evaluation and monitoring of training. From 2018, the three-year training program of the Centre is 

carried out in conjunction with the Degree Course in Educational Sciences of the Paris-Nanterre 

University. 

The experimentation activities foreseen by the DREAM Project were carried out in collaboration 

with various educational realities and institutions operating within the Paris area, and were managed 

by education professionals together with the adults and children involved in the project. Two groups 

of professionals were thus structured: one group has been created according to the contents of the 

DREAM Guidelines and to the training on the subject of affects and emotions (Group A); instead, the 

other has been not involved in the training provided by DREAM (Group B). Testing, unlike what was 

planned in the planning phase, due to difficulties in involving educators of the 0-3 bracket 

encountered during the work, concerned only the 3-10 year age group. 

 

Experimental activities were conducted as indicated here below: 

 

▪ Group (A) – professionals trained on the subject of emotions: in the Spring of 2018, preliminary 

meetings were organized with the teaching staff and the manager of the Ecole Nouvelle d’Antony and 

of the Ecole Nouvelle La Source, in the suburban area of Paris. In these meetings, attention was 

focused on the methods used by teachers, placing them in relation to the theme of children’s emotional 

manifestations, in two phases: two specific meetings in each of the schools mentioned above, outside 

the chool timetable; a plenary meeting in both schools, with all the teachers. This allowed teachers to 

reflect together on the teaching methods used and on the specific moments to be observed within the 

two institutes. Observations were carried out by five teachers (women only): three experienced 

teachers, from the Ecole Nouvelle d’Antony, at Antony (Hauts de Seine), and two teachers from the 

Ecole Nouvelle La Source, from Meudon (Hauts de Seine). The observing sessions took place from 

June 2018 to January 2019, both for half a day (morning, or afternoon), and for whole days, during 

school hours, during play, lunch, etc. 

 

▪ Group (B) – untrained professionals on the subject of emotions: this group is made up of a team 

of leaders, two men and three women, coordinated by a director of summer education camps, who 

for the first time was in such a position in total autonomy, referring in particular to Montessori 

pedagogy. Most of the subjects already had solid experience in this pedagogical method; only a leader 

was a beginner. They were not full-time leaders: everyone was engaged in other study or professional 

activities. These were volunteers, involved in Montessori pedagogy focused on “liberty of the child”, 
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which represents the core of the Project of the Centre for extra-curricular activities of La Maison de 

Courcelles, in Courcelles-sur-Aujon (Haute Marne). A first two-day meeting with the summer camp 

team leader took place in the Spring of 2018. Observations of this non-formed group were made 

during the summer holiday period of 2018. Furthermore, a meeting was organized (eight hours), in 

June 2018, with all the professionals involved (operating in the three age groups, 0-3, 3-6 and 6-10, 

DREAM Project is focused on), to monitor and evaluate the progress of the Project, and start the final 

cycle of observations, using a structured grid, divided into five functions, common to all DREAM 

Partners. Observations concerned, on the one hand, the “socio-relational activities”, and on the other 

the “cognitive” ones; in this regard, a total of 14 grids have been filled in. 

  

 

1.3. Spain: Faculty of Education of the University of Malaga (UMA)2 

 

The UMA born in 1968, with the development of the “University of Málaga’s Friends Association” 

an organization that advocated for a University in the province by raising awareness on the issue and 

mobilizing citizens, which finally all led to its founding. This was soon followed further 

advancements in the founding process such as the development of the University College of Málaga, 

in 1971, and the grouping of the already existing Technical Engineering College, Teacher Training 

College, School of Economics and Business (then attached to the University of Granada), and the 

Seminary. Finally, in August 18, 1972, the founding of the University of Málaga was approved by 

decree. At present, the University of Malaga is highly committed to making scientific development 

and innovation the grounds on which social progress rests. The efforts made to promote mobility and 

attract international talent have stood out in the recent years, resulting in an open and cosmopolitan 

university involved in top-level research projects. 40 years after its founding, UMA has more than 

35,000 students, 58 Bachelor’s Programmes, 53 Master’s Programmes, 278 research groups and 45 

registered patents in 2011.  

In particular, UMA Faculty of Education’ s main goals are: to encourage students to develop their 

personal, academic and professional skills; to stimulate in them the development of instrumental 

strategies; to support them in discovering their skills, abilities and interests; provide them with 

strategies to resolve conflicts; provide teachers with guidance and tutoring materials for students. In 

the field of education, UMA offers four degree courses in: social education, preschool education, 

primary education and pedagogy; five masters in: social change and educational professions; culture 

                                                
2 Original name: Facultad de Ciencias de la Educación de la Universidad de Málaga. 
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of peace, conflict, education and human rights; environmental education; practices and policies of 

educational innovation and teaching of secondary education, vocational training and language 

teaching. Finally, a research doctorate is active in education and social communication. 

The DREAM Project experimentation involved six professionals working in the field of education, 

who were responsible for identifying the schools, teachers and educators to be involved and the 

classes where to carry out training and testing activities. These are the following insitutions: 

 

 Centro de Educación Infantil “Brunet”. 1st cycle (0-3 years old children). Performed in 2 

groups: 1 group, with an educator having followed the training and another group with an 

educator without such previous training; 

 

 Centro de Educación Infantil y Primaria “Denis Belgrano”, 2nd cycle (3 to 6 years old 

children).  Two groups: one group with a trained teacher, and another group with a not 

previously untrained teacher; 

 

 Centro de Educación Infantil y Primaria “Cayetano Bolívar”, 1st and 2nd cycle (6 to 10 years 

old children). Two groups: one group with a trained teacher, and another group with a not 

previously untrained teacher. 

 

The training, for a total of 20 hours, was carried out between June and September 2018, while the 

testing activities – concerning all age groups of children Project DREAM is addressed to – were 

carried out in the months of November and December of the same year. Observations concerned two 

types of activity: cognitive (interrogations, classroom tasks, etc.), and relational (hence, without 

evaluation and less structured). 11 observation sessions, carried out in classes where educators and 

teachers trained by DREAM were working, were conducted. 

 

 

1.4. Greece: European Center in Training for Employment (ECTE) 

 

ECTE is a training institute certified by the Greek Ministry of Education (EOPPEP) in providing 

Lifelong Learning Training, aiming to promote employability through acquisition of new, or updating 

adults’ professional skills. Activities for youth promotion to employment cover a major part of ECTE 

services and include – apart from training, guidance, innovative integrated interventions – 

international mobility for work or practice. Furthermore ECTE works in the field of youth 
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employment support, by offering training, guidance, innovative integrated interventions, and 

promoting international mobility for work or internship. 

As for the experimentation of DREAM in Greece, ECTE collected data on different emotional-

affective functions, observed in group lessons. Observation sessions were conducted in nine schools 

by 10 education professionals, therefore observing 22 teachers who had participated in the DREAM 

training. Observations were conducted before the training and after the training itself. 22 pre-training 

and 19 post-training observations were conducted, as three teachers moved to other schools during 

the testing phase. For the analysis of the data, 38 observations, 19 pre- and 19 post-, were therefore 

taken into consideration. 

The training made it possible to stimulate the reflection of educators-teachers on their emotional-

affective competences, so that they themselves could enhance the emotional-affective dimension in 

the daily life of their classes. To assess the impact of the proposal of this emotional-affective approach 

to education, teachers from 12 schools in the Rethymno region of Crete were involved and trained, 

including one 0-3 ECEC service, two 3-6 ECEC services, and nine Primary schools. 

The training, lasting 21 hours, was divided into seven sessions; it started in January 2019 and 

ended in April 2019. 49 teachers attended the training sessions, 26 of whom attended with particular 

constancy, attending all the meetings. Last but not least, these 26 teachers represented a “sample”, 

useful for assessing the impact of the affective approach in education proposed by DREAM. 
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Chapter II  

The DREAM experimentation phase 

 

Maria Giulia Taddei, Clara Silva 

 

 

 

2.1. Experimental activities  

 

Within the DREAM Project experimentation phase the following activities have been carried out:  

 

a) Observations conducted in sections/classes of 0-3 and 3-6 ECEC services and Primary 

school; 

b) A self report questionnaire, addressed to teachers and educators, aimed at detecting the 

previous knowledge of educators/teachers on the subject discussed during the training; this 

questionnaire is administrated before and a after the training, as valuation of the previous and of the 

final knowledge of educators/teachers on the subject of affections and emotions.  

 

About the observations, the tool used to coding the data was the specific observation grid drawn 

up and scientifically validated by the Project Partners (published in DREAM Guidelines), with 

respect to social and affective interactions between educators/teachers and children. 

The time of the observations corresponded to the time of the specific activity observed and, in 

particular, two types of activities were observed: some moments of a more cognitive nature, with a 

declared educational-intent and some moments of a more socio-relations nature, for example free 

play. The choice to observe these two types of activities is aimed to verify which activities 

educators/teachers mostly promote the emotional and affective dimension.  

In the case of DREAM experimental main Partner (the ICTB of Terranuova Bracciolini), 

observations have been carried out by two UNIFI researchers, one with the responsibility to video-

tape, the other one with the responsibility to report major aspects shown during the activity. 

Furthermore, the observations were ex-ante, aimed to detect styles and behaviors of 

educators/teachers during educational activities, before their participation to specific training, and ex-

post, after the training, with regard to verify the efficacy of the formative training, focusing on 

changes in educational styles and behaviors of educators/teachers after the training. Indeed, the same 
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type of activity observed in ex-ante phase was observed in the same classes after the training of 

educators and teachers. Before the ex-post observations, the training addressed to educators and 

teachers was realized, divided into some lessons, aimed to enhance their reflection on emotional and 

affective skills, for an empowerment capable to improve emotional and affective practices in classes.  

In the other Partner Countries, the outcomes of experimentation were obtained comparing 

behaviors between educators/teachers trained and educators/teachers untrained, that were control 

groups.  

Since this is an Action-Research, observations before the training were useful to value how 

emotions and affects were considered in educational relationship and, meanwhile, to point out 

educational needs of educators/teachers, enabling them to adjust their educational actions; although 

the observations realized after training, have helped to verify if and in which measure the training has 

been effective, making educators/teachers more reflective about their own education actions, and 

more effective in their practices and tasks.  

In general, observation methodology adopted was the ethological one (else named naturalistic). 

This approach combines elements of different disciplines, as Biology, Psychology and Zoology. 

Inspired by Darwin’s evolutionist theory, and developed by Lorenz’s and other’s studies 

(Baumgartner, 2012), starting from the 1970s (Messetti, 2010), initially it was used to study 

animal/non human behaviors, but then it was extended to human ones (Baumgartner, 2012). In the 

ethological observation, target behavior is observed in the context where it expresses naturally, and 

the observer avoids to interfere with the situation observed to not affect its natural character (Soresi, 

1978, p. 20), acting a not participate observation. The detection of behaviors is detailed and impartial 

and, differently from ecological approach, it uses not inferential descriptions (Baumgartner, 2012). It 

results clear that this type of approach fits well with DREAM experimental phase, indeed the 

observers responsibility is to take as much data as possible on a specific situation to analyze them 

later. And also if an ethological observation not includes any intervention in observed situations, it 

should be considered that, especially in educational contexts, observation often is traduced in a 

complex system of interactions, pretty much voluntary, between who observes and who is observed, 

producing inevitably changes during construction.   
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2.2. Outcomes and proposals for the age group 0-3 

 

What follows illustrates the main results from comparative analysis for age group 0-3 and 

evidences directions and suggestions to improve training of educators/teachers with regards on 

emotional and affective issues.  

These reflections and ideas here presented are to considered as general recommendations for the 

context of different countries about professional ongoing training, regarding emotional and affective 

dimensions in the age group 0-3. However, it should be considered that this proposal should be 

contextualized depending on various existent realities, adapting to the diversities of different 

educational contexts, maintaining flexibility.  

From the experimental inputs processed by the Partners, typically emerges that professionals 

working in services addressed to early childhood reserve more attention, moments and resources to 

activity of a more socio-relations nature, than other professionals working in 3-6 ECEC or at Primary 

school, showing a good insight about the importance of affective contacts with very young children. 

In particular, it is useful to point out what follows.  

As regards to Function 1 (“He/She searches for and promotes emotional-affective contacts”), 

results suggest that educators of Early Childhood Education and Care – also without having attended 

a specific training on emotional and affective themes – use, in their educational practices, behaviors 

to promote emotional and affective contacts. However, after the training proposed by DREAM 

Project, they tent to use some of these behaviors in a most efficient, frequent and recurring way: some 

example are about practices as going at children’s eye level, interacting with sweetness and 

maintaining eye-contact with them. In general, an increase of value post training in all Partner 

Countries emerged, which represents a major insight and recognition about the importance of these 

elements in the relationship with children.  

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (see Table 1): 

 

TABLE 1 – POST TRAINING OUTCOMES 

FUNCTION 1 Mostly increased indicators 

GREECE 1.1, 1.2, 1.3, 1.4 

ITALY 
1.2, 1.5 (in activities of a more socio-relational nature) 

1.4 (in activities of a more cognitive nature) 

SPAIN 1.4 
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In addition, professionals untrained DREAM, but include in experimental phase as control group 

evidence the need to increase their knowledge about the following areas: attachment, basic safety, 

affective development, recognition of children’s need.  

 

With respect to Function 2 (“He/She promotes the knowledge of the emotional-affective sphere 

and the intersubjective relationality in children”), in all Partner Countries emerged the need to 

elaborate deeply on it to help a consolidation in educators and teachers of capability of reflect 

children’s emotions in a way to associate verbalization with emotional and affective manifestations, 

considering and referring also contextual antecedents (what happened before). Doing that, educators 

can help children to understand better their emotional experiences and to get them used to develop an 

appropriate emotional vocabulary to express what they feel.  

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 2): 

 

TABLE 2 – POST TRAINING OUTCOMES 

FUNCTION 2 Mostly increased indicators 

GREECE 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7 

ITALY 2.4 

SPAIN 2.3 

 

These results highlight the importance to always act in favor of the promotion of knowledge of 

emotional sphere in younger children. In particular, in the French context is enhanced the key role of 

processes as the identification and the verbalization of emotion, the relation with others, the use of 

book or puppet: all practices to understand and to take confidence with emotional and affective 

dimensions in everyday life. For this function, it is present the need to strenghten in educators the 

capability to:  

 

a) observe children’s emotional manifestations;  

b) reflecte on their own emotional and affective skills and competencies;  

c) interact with children (socialization, verbalization, identification, reciprocity).  
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Regarding Function 3 (“He/she promotes children’s ability to ‘welcome’ their own mood, and to 

stay in their own emotions and autonomy in conflict resolution”), the data comparative analysis 

suggests that all Couuntries involved show in this function higher scores in the post-training phase, 

starting from different pre-training conditions: in fact, French and Italian educators showed that they 

possessed skills in this regard already before the training, which were further strengthened by the 

training. In particular, educators, therefore, in all Partner Countries, have shown a greater ability to 

identify specific moments during the educational day in which children can experience their own 

emotional state after the training.  

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 3): 

 

TABLE 3 – POST TRAINING OUTCOMES 

FUNCTION 3 Mostly increased indicators 

GREECE 3.1 (in activities of a more cognitive nature) 

FRANCE 3.1 

ITALY 3.1 (in activities of a more cognitive nature) 

SPAIN 3.1 

 

During the training emerged by educators the need to strengthen their awareness of the different 

pedagogical models dealing with the theme of emotions in very young children. In particular, in 

France, the interest to investigate the following contents emerged maternage and care gestures, 

Pikler’s approaches; the so-called “Tuscany Approach” to ECEC; Active Pedagogies, Montessori’s 

approach, Freinet’s approach; Steiner and the Waldkindergarten; the Decroly method, with 

experimentation in the natural environment of “schools in the woods”. 

 

With regard to Function 4 (“He/She recognizes the individuality and specificity of each child”), 

the outcomes of the pre- and post-training comparative analysis show that this function is present 

among educators, in all four Partner Countries and in some cases are reinforced by DREAM training. 

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 4): 

 

 

 



 

 
19 

TABLE 4 – POST TRAINING OUTCOMES 

FUNCTION 4 Mostly increased indicators 

GREECE 4.1 [score 5]  

FRANCE 4.1 

ITALY 4.1 (in activities of a more cognitive nature) 

 

Although educators working with younger children are already aware of the importance of 

emphasizing their progress, positive behavior, preferences and interests, in their opinion new forms 

and ways to address spaces and times dedicated to each child remain to be found, in order to promote 

the process of individualization, within the opportunities for collective life of educational services. 

Hence, educators believe that they need to deepen a series of contents: theories about children’s needs; 

verbalization of emotions by children; positive attitude, empathy, active listening; educators’ 

reflections on their emotions. 

 

 

2.3. Outcomes and proposals for the age group 3-6 

 

Here are presented the main results of the comparative analysis of the data collected in the various 

Partner Countries during DREAM experimental phase for the age group 3-6 and the related proposals 

for training interventions targeted to teachers working in kindergarten. In particular, about the 

comparative analysis contributions for each function described in DREAM observational grid, it is 

highlighted what follows. 

The five indicators that constitute the Function 1 (“He/She searches for and promotes emotional-

affective contact”) are considered important by all teaching staff involved in the Project, in all Partner 

Countries, but the emotional-affective dimension of the educational relationship not always is central 

in practice. 

All participants show that they seek and promote emotional-affective contacts with children: this 

is generally confirmed, sometimes even improved, after the training. There is the trend, after the 

training, to pay a greater attention to the enhancement of the affective and emotional dimension s 

during the activities, with more frequent behaviors, as putting themselves at children’s eye level, 

showing an appropriate non-verbal communication (sweet, affectionate, present, and calm), and 

active listening of children, without interrupting them. 
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In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 5): 

 

TABLE 5 – POST TRAINING OUTCOMES 

FUNCTION 1 Mostly increased indicators 

GREECE 1.5 

FRANCE 1.4 

ITALY 1.1, 1.4 

 

In France, Greece and Italy it is a common practice to express a certain type of “affectivity” 

towards children. However, results show that there are few occasions in which teachers from all four 

partner countries stand up to the children while they are interacting with them. Relationships and 

emotional-affective contacts are important in childhood, first of all, for the development and well-

being of the children, and then for the promotion of a positive class atmosphere and of inclusive 

practices. The participants of the training confirmed the need for a specific training in relation to their 

role as emotional socializers, fundamental to increase their awareness of this important function and, 

even before, of the function that emotions play in everyday life. Specifically, the training participants 

believe that it is necessary to strengthen the skills of the educational staff for the 3-6 age group, in 

relation to the following issues:  

a) good practices and advantages of acting in the classroom taking into account affectivity and 

emotions;  

b) knowledge and reflections on the emotional and cognitive dimensions that are activated in the 

relationship with children. 

 

As for Function 2 (“He/She promotes the knowledge of the emotional-affective sphere and the 

intersubjective relationality in children”), the results of the experimentation show that teachers trained 

according to the DREAM proposal in the various partner countries consider it very important to 

enhance this function and implement it so that pupils can be able to freely express their emotions, to 

understand them and to use them empathically in the relationship with others. From this point of view, 

the results show significant differences between the professionals who received the training and those 

who were not trained. 

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 6): 
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TABLE 6 – POST TRAINING OUTCOMES 

FUNCTION 2 Mostly increased indicators 

GREECE 2.1 

FRANCE 2.6 

ITALY 2.4 

 

In France, most teachers encourage children to express their emotions and to take contact with 

them, through the use of external objects that allow them to transform emotions into words. This 

behavior is less frequent in other Countries (Spain, Italy, and Greece) as well as especially in Spain 

and Italy it is equally rare to require children to help those peers who are experiencing emotionally 

difficult moments and empathize with them. Furthermore, it appears that in none of the Partner 

Countries do teachers use experiences or examples from the past as a strategy to deal with present 

situations. Regarding the suggestions that emerged during the training, participants from all partner 

countries consider it important to encourage actions to promote children’s recognition of their 

emotions, through verbalization: in this age group the teacher’s contribution is fundamental as a 

model and as an emotional regulator that reflects the emotions of the children with facial expression 

but also with verbal language.  

In particular, from training emerges the need to deepen:  

a) theoretical and practical knowledge able to promote psycho-social skills in teachers; listening 

techniques; 

b) the ability to activate a dialogue between educational staff on the theme of emotions and 

affections. 

 

With regard to Function 3 (“He/she promotes children’s ability to ‘welcome’ their own mood, and 

to stay in their own emotions and autonomy in conflict resolution”) different tendencies emerged in 

the various Partner Countries. 

In France and Italy, it is a common practice for teachers to reserve moments in which children can 

experience their emotional-affective state “alone” (in a space organized as a comfort zone), 

maintaining a present and open attitude (visual contact maintained and without forcing) with them.  

In Spain, this practice is neither present among teachers trained according to the DREAM Project, 

nor among those not trained; in Greece, it becomes slightly more present after the DREAM training. 

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 7): 
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TABLE 7 – POST TRAINING OUTCOMES 

FUNCTION 3 Mostly increased indicators 

GREECE 3.1 

FRANCE 3.1 [score 5]  

 

Teachers of the various Partner Countries note the importance of a specific training that provides 

them with the tools for individual reflection and for developing the capacity to elaborate their own 

emotional experiences. 

With regard to Function 4 (“He/She recognizes the individuality and specificity of each child”), it 

emerged that one of the teacher’s main responsibilities within the class is to accompany the students 

to discover their own preferences, to stimulate them curiosity, to facilitate the autonomous decision-

making, giving everyone the opportunity to take part in the decision-making process. In the various 

partner countries attention to the enhancement of experiences, preferences, specific results of each 

child, from a comparison is more present in activities with a predominantly relational nature. 

It also emerges that in France, Greece, and Italy, this function is present in a rather significant way, 

with teachers who are careful to respect the individuality and specificity of children. In Spain, it is 

pointed out that this type of behavior is rather scarce, although teachers who took part in the DREAM 

training have begun to practice it.  

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 8): 

 

TABLE 8 – POST TRAINING OUTCOMES 

FUNCTION 4 Mostly increased indicators 

GREECE 4.1 

SPAIN 4.1 

 

Finally, with regard to Function 5 (“He/She encourages and supports the child in carrying out a 

task”), the results show that, after attended the DREAM training, teachers are “often” engaged in 

direct actions to encourage children’s motivation, supporting them in possible alternative solutions 

when necessary, observing them carefully and supporting them positively during the execution of the 

activities. In this regard, in France, Greece, and Italy, very positive evaluations were obtained in 
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relation to supporting motivation and encouraging attitude, as well as support in the execution of 

tasks. 

In none of the Partner Countries teachers express devaluing personal assessments of children’s 

mistakes: neither in activities that are predominantly cognitive, nor in predominantly relational ones. 

This prove a collective and widespread awareness of the importance of giving constructive feedback, 

and not value judgments on the person.  

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 9): 

 

TABLE 9 – POST TRAINING OUTCOMES 

FUNCTION 5 Mostly increased indicators 

ITALY  5.2, 5.5, 5.6, 5.7 

 

In particular, teachers emphasize the need for more training focused on useful strategies to keep 

the class’s attention during the various activities, and to facilitate the consolidation of the knowledge 

acquired in children. 

 

 

2.4. Outcomes and proposals for the age group 6-10 

 

The comparative analysis for 6-10 age group shows that as regards Function 1 (“He/She searches 

for and promotes emotional-affective contacts”) it emerges that, in general, teachers from all Partner 

Countries try to promote emotional interactions in daily practice, and, after DREAM training, these 

practices are more frequent. Furthermore, in general, after training, teachers pay more attention to the 

emotional-affective dimension, during cognitive activities, through practices such as: maintaining 

visual contact, a welcoming mode in voice and gestures, letting the children the time to express 

themselves. In fact, during the training the teachers reflected in deep on the themes of emotions and 

affections.  

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 10): 
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TABLE 10 – POST TRAINING OUTCOMES 

FUNCTION 1 Mostly increased indicators 

ITALY  
1.2 (in activities of a more socio-relational nature) 

1.4 

SPAIN 1.2 [score 5]  

 

Generally, Primary school’s organization gives to teachers fewer opportunities to put themselves 

at children’s eye level, and to experience physical contact with each single child: because most of the 

time is devoted to didactical teachings and therefore little is left for free activities that could promote 

relational exchanges. 

The participants at the training believe that this function should be strengthened both through the 

consolidation of knowledge regarding affects and emotions, but also and above all, through the 

strengthening of emotional competence, in particular: their theoretical background; examples of good 

curricular and extracurricular practices; emotional contact strategies. 

In relation to Function 2 (“He/She promotes the knowledge of the emotional-affective sphere and 

the intersubjective relationality in children”), specific behaviors are more present following the 

realized training intervention. In fact, after the training there is an enhanced tendency for teachers to 

accompany students in understanding and verbalizing their emotions, with the increased awareness 

that this constitutes one of the educational roles of the teacher.  

In detail, specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 11): 

 

TABLE 11 – POST TRAINING OUTCOMES: 

FUNCTION 2 Mostly increased indicators 

ITALY  
2.1, 2.2, 2.3 (in activities of a more socio-relational nature) 

2.4 

 

Interactions and emotional exchanges conveyed and through verbal language and through non-

verbal communication can help students to become aware of their emotional states. In addition, 

specific strategies of ludic teaching can also contribute to this, although the main instrument should 

be considered dialogue in the practice of daily teaching. 

After the training, teachers increased their ability to make children reflect about the consequences 

of their actions resulting from emotions, helping them to develop alternative solutions independently 

when behaviors implemented were not acceptable. Teachers express the need of more specific 
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training that focuses on how to promote the development of emotional and affective awareness in 

their students, in general and also in presence of problematic behaviors. 

 

About Function 3 (“He/she promotes children’s ability to ‘welcome’ their own mood, and to stay 

in theirown emotions and autonomy in conflict resolution”), the results of the experimentation are 

heterogeneous. In particular, it emerges that in Italy this type of relationship is present more targeted 

to individual children than towards the entire class, in Greece there is a slight strengthening of the 

function, which does not appear to be so evident in Spain. 

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 12): 

 

TABLE 12 – POST TRAINING OUTCOMES  

FUNCTION 3 Mostly increased indicators 

GREECE 3.1 

 

During the training phase teachers stressed the usefulness of offering to children moments in which 

let them live their emotional-affective state alone, especially in the management of some critical 

situations of the class or individual. However, the use of this function as a moment to make children 

reflect authentically and in greater depth on their emotional-affective dynamics is less present. 

Qualitatively speaking, the data of the observations and the contributions expressed verbally by 

the teachers during the training sign the need to cultivate in a deeper way what is the understanding 

and acceptance of one’s emotions. Indeed, it emerges that, in presence of emotions such as anger or 

sadness, the attitude that is still quite diffuse in the teachers is that of removing these emotions because 

they are considered as something negative, both for the teacher as a person and for the child who feels 

them. The indication that emerges from the training is about the importance of a further deepening of 

the adaptive role of these emotions, which in specific contexts and in congruous situations are, indeed, 

a great resource for the individual. In particular, this training should include, among its contents, the 

following themes: self-monitoring; emotional competence: identification, regulation, acceptance of 

emotions; mentalizing. 

 

With regard to Function 4 (“He/She recognizes the individuality and specificity of each child”), 

the comparative analysis shows that this function is equally present among Partner Countries and that 

in all, after training, this type of conduct is consolidated. In particular, teachers are active in 

verbalizing and recognizing the progresses, positive actions, preferences and interests of the 
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individual child, demonstrating an increased awareness of the importance of recognizing the 

individual characteristics of children. One of the challenges that remains open in this sense is how to 

respond adequately to the need for self-affirmation of children within what is a collective context, the 

class. According to the teachers trained, it would be useful more competences about the practices 

aimed at helping them to reflect on activities that support collective exchanges, constructive 

discussions and initiatives, helping children in the process of developing self-affirmation. 

 

Finally, as regards Function 5 (“He/She encourages and supports the child in carrying out a task”), 

the teachers of the Partner Countries demonstrate to be actively promoters of this function; however, 

some indicators of this function appeared to be strengthened as a result of the training, in particular 

the ability to link prior knowledge to the newly acquired and to motivate and encourage children. As 

for teachers in the 3-6 age group, even those in primary school do not use to express negative opinions 

towards children as a result of their errors or uncertainties. 

In detail, some specifics of Partner Countries, whereas present and described, are reported in the 

following table (Table 13): 

 

TABLE 13 – POST TRAINING OUTCOMES 

FUNCTION 5 Mostly increased indicators 

GREECE 5.2, 5.6 

FRANCE 5.2, 5.6 

ITALY 5.5, 5.6 

SPAIN 5.1 [score 5], 5.2, 5.3, 5.6 

 

The outcomes of the experimentation suggest that this function is widely present in the all Partner 

Countries, and a training intervention such as that offered by the DREAM Project is more than 

adequate for the consolidation of these aspects, such as for example connecting prior knowledge to 

those acquired more recently or even promote children’s attention.  
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Chapter III 

Promoting emotional-affective development: some operational proposals  

 

Enrica Ciucci, Lucia Maddii 

 

 

 

3.1. Premise  
 

 

In this Chapter, which is the core of the Teachers’Handbook, are presented some experiences that 

educators and teachers could carry out together with children, in order to promote their emotional 

skills: in particular, their ability to recognize, express, and regulate emotions. Specifically, the 

activities will be functional to foster the skills useful for: 

 

 identifying one’s own and other’s emotions; 

 identifying the situations that generate emotions; 

 identifying the behaviors resulting from the emotions felt, and reflecting on the behaviors 

themselves; 

 expressing emotions with body/gestures/words/drawings/music; 

 regulating their own emotions; 

 implementing prosocial and empathic behaviors towards comrades. 

 

We are aware that, in many cases, experiences will promote these skills in a strictly 

“interconnected” way. Just as it is evident that in the activities carried out with very young children 

it is much more functional to tackle one skill at a time, while with those from the third year of life it 

is possible to propose activities aimed at jointly enhancing multiple skills. 

The activities, addressed to children from birth to 3 years aimed at the recognition of emotions and 

their expression, can be supported through all the routines that characterize the daily life of children 

in ECEC services. We guess emotions that circulate during the entry or exit in and from 0-3 ECEC 

services, at the time of separation or in the reunion with parents, during the morning break or at lunch, 

or, moreover, in physical contact with the adult at the time of changing the babies. Moments, these 

above mentioned, all propitious, for the caregiver, to verbalize the emotions expressed by the child, 

and to return them to him/her, like an “emotional mirror”. It is as if the caregiver inserts a verbal story 
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that is a plot to the experience that the child experiences concretely, thus gradually helping him to 

find the right words to express his emotions, to find connections between antecedent events, emotions 

and consequences on him/herself, and on others. 

From children’s second to third years of life, these experiences can be enriched with targeted 

objects and activities. To accompany children in their ability to identify their own emotions, it is 

suggested that they live “stimulating” experiences, with all their senses. For example, making a sort 

of “dark room” in the service: so, realizing a “tunnel” through the room, and accompanying the 

experience with gloomy music. 

A routine that lends itself to accustoming children to identify and express their emotions is that of 

the appeal, so, in addition to having the children indicate their own photo to say that they are present, 

they can be asked to put them next to the photo a smiley face expressing the emotion they are feeling 

at that moment, or to mark a drawn face, corresponding to their specific emotion. 

Even clips of animation films, or pages of books, focused on individual emotions can be used to 

accompany older children in the recognition of emotions, as well as the postures and tone of voice 

associated with them. 

Another useful activity is the so-called “circle of songs,” during which, modulating the voice and 

emphasizing facial expression and body posture, children can be supported in identifying different 

emotions. 

Here below, some specific activities are proposed, using a model-form developed during the 

experimentation of the DREAM Project in Italy, at the ICTB of Terranuova Bracciolini, to plan and 

carry out structured actions aimed at children from 0 to 3 years, or mixed groups 0-6. The activities 

proposed are functional to promote the following skills and goals: 

 

 to identify one’s own and others’ emotions; 

 to identify the situations that generate emotions; 

 to identify the behaviors resulting from the emotions felt, and to reflect on these behaviors. 
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3.2. Activities for the age group 0-3, and for mixed group 0-6 
 

 

 Activity n. 1 

 

Title 

WHAT’S HAPPENING TO YOUR FACE? (1) 

Goals/aims 

To strengthen the identification of emotions and promote expressive abilities. 

Recipients (small/large group; age groups…) 

In pairs, or in small groups 

3 years old children 

Tools 

A mirror 

Experience description  

Suggest to a child an emotion to be expressed: for example, by showing it on your face, and telling 

a short story that elicits it. Invite the child to modulate it, by looking in the mirror. Photograph it, 

or “fix it”. Ask the/an other children to recognize that emotion, and what indicators suggested it.  

Remarks 

Helping children reflect on what were the relevant indicators used to recognize emotions. 
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 Activity n. 2 

 

Title 

WHAT’S HAPPENING TO YOUR FACE? (2) 

Goals/aims 

To strengthen pre-empathy skills. 

Recipients (small/large group; age groups…) 

In pairs, or small group 

3 years old children 

Tools 

None 

Experience description 

Arrange the children in two rows, one in front of the other: the row of actors and the row of mirrors. 

Encouraging starting with simple and short actions, and then gradually increase the difficulties. 

Then reverse the roles. Once having understood the mechanism of the game, ask the actors of the 

moment to express an emotion and the mirrors to imitate them. 

Remarks 

None 

Possible variations 

A child must represent an “emotional face” drawn on a card. Whoever guesses the face takes the 

turn. The game continues, until the cards with basic emotions come to an end. 
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 Activity n. 3 

 

Title 

THE WIRELESS PHONE OF EMOTIONS 

 

Goals/aims 

To enhance the recognition of emotions and promote expressive abilities 

Recipients (small/large group; age groups…) 

Small group 

3 years old children 

Tools 

None 

Experience description 

Have the children sit in a row. The first of the row thinks of an emotion and makes the face that 

shows that emotion. You can also help the child by telling him/her a story that elicits a specific 

emotion. Then, the first child passes that face to the neighboring companion, who looks at him/her 

carefully, and then hands him/her to another. The last child has the task of guessing the emotion. 

Each time children change places, so as to be at least once in the last row. 

Remarks 

In the case of “manifestation” of an emotion different from the initial one, the adult proposes a 

reflection on why it was not possible to identify that emotion. 
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 Activity n. 4 

 

Title 

THE PUZZLE OF FACES  

Goals/aims 

To Strengthen the ability to recognize emotions.  

Recipients (small/large group; age groups…) 

Small group 

3 years old children 

Tools 

Sheets with drawings of silhouettes of faces. 

Experience description  

Each child has the drawing of a silhouette of a face, and he/she must insert some puzzle pieces 

with eyes and mouths expressing different emotions. You can leave children free to choose, and 

then ask them what emotion is represented, and from what it is possible to understand that the face 

is feeling just that emotion. Moreover, you can ask the child to show you that eyes and that mouth 

has a face…eg. Angry. 
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 Activity n. 5  

 

Title 

“BEFORE-AFTER” AN EMOTION  

Goals/aims  

Strengthen the identification of the situations that generate emotions, and behaviors resulting 

from the emotions experienced. 

Recipients (small/large group; age groups…) 

Small group 

3 years old children 

Tools 

“Before-after” puzzle pieces  

Experience description 

“Before-after” puzzle pieces are used, with which you can tell a story that includes an antecedent 

(eg. A dog that barks), the image of a child who express an emotion (eg. Fear), the 

consequencies (eg. The mother who hugs the child to comfort him/her). For example, a child 

wants a toy-car; he/she’s given a gift package: the child opens it, and finds a toy-car; hence, the 

child is happy and he/she hugs the friend who gave it to him/her. 

Remarks 

Before making this proposal it would be necessary to verify that the child has already acquired the 

ability to make connections before-after with other cards. For example: first, a little girl has long 

hair; then scissors are used: the result is that, now, the girl has short hair. 
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 Activity n. 6 

 

Title 

THE TRANSPORTERS (1) 

Goals/aims 

To enhance mutual help behaviors. 

Recipients (small/large group; age groups…) 

In pairs 

3 years old children 

Tools 

A balloon  

Experience description 

Arranged in pairs, children have the task of carrying a balloon placed between their bellies, 

without using their hands.  

Remarks 

This activity can be accompanied by a story aimed at offering a goal shared by the whole group 

(eg. All couples carrying a balloon fill a pool, where they can then “dive” together). 
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 Activity n. 7 

 

Title 

THE TRANSPORTERS (2) 

Goals/aims 

To enhance mutual help behaviors. 

Recipients (small/large group; age groups…) 

In pairs 

3 years old children 

Tools 

Two sticks and a ball  

Experience description 

Carrying a ball from one point to the other of the room, by using two sticks placed in parallel 

with each other. 

Remarks 

This activity can be accompanied by a story aimed at offering a goal shared by the whole group. 

Possibile variations  

A similar small group activity can be proposed, by placing children with their backs on the 

ground, one beside the other, and their feet resting on the wall. Children have to walk around 

with a large psychomotor ball. 
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 Activity n. 8 

 

Title 

I’LL LEAD YOU! 

Goals/aims 

To enhance helping behaviors. 

Recipients (small/large group; age groups…) 

In pairs 

2-3 years old children 

Tools 

None 

Experience description 

A child keeps his/her eyes closed and the other guides him/her by the hand, or from behind his/her 

back, to the goal to be reached.  

Remarks 

This activity can be accompanied by a story. 
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 Activity n. 9 

 

Title 

BONDS 

Goals/aims 

To enhance collaborative behaviors. 

  

Recipients (small/large group; age groups…) 

In pairs 

3 years old children 

Tools 

None 

Experience description 

Two children are side by side, having their ankles of the inner feet tied together. Together, they 

must make a short journey. As soon as a couple ends, another one starts. Each couple could 

contribute to the realization of a goal shared by the whole group (for example, each couple carries 

a puzzle card, to be completed as soon as all the couples have arrived at their destination). 

Remarks 

This activity can be accompanied by a story. 

 

 

In addition, there are also ways of strengthening, in 0-3 ECEC services, the linguistic, socio-

emotional and cognitive skills, using stories. An effective example is illustrated in the essay The 

exciting world of Ciro e Beba (Agliati, Brazzelli, Gandellini, Grazzani, Ornaghi, 2015)3, which 

presents eight stories suitable for children two-three years old, in which two rabbits live situations 

that cause fear, happiness, anger, and sadness. In each story, after a brief preamble, a problematic 

situation is presented that produces a particular emotion, followed by actions aimed at solving the 

problem. The text of each story is characterized by a rich psychological lexicon that refers to emotions 

(the character is afraid, he/she gets angry, he/she is surprised, he/she is happy). The key-aspect of the 

experience is the conversation about emotions, which is carried out in a small group, starting from 

the concepts provided by the stories, around the three main components of socio-emotional 

competence (eg. Emotional expression, understanding, and regulation), and to the dimension of 

cooperation and helping behavior (Tomasello, 2010). For example, if you want to encourage 

                                                
3 The essay (which is part of a collection of tales set up within an action-research reported by Agliati, Grazzani, Ornaghi, 

2015) is available in Italian, with the original title of L’emozionante mondo di Ciro e Beba at: 

https://www.researchgate.net/publication/276289057_L%27emozionante_modo_di_Ciro_e_Beba_Storie_per_conversar

e_sulle_emozioni_con_i_bambini_al_nido? (Last access to the website: 25.6.2019).  

 

. 
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children’s personal stories about the expression of emotions, verbally and non-verbally, the question-

stimulus to be addressed to children could be: “…And when are you surprised, what you do?”, or, 

“…When we are happy, we can say we are glad, full of joy…”. If you wants to start children with a 

conversation about the understanding of emotions, and use the stories illustrated in the above 

mentioned essay, the stimulus questions can be: “Ciro was angry because…”, or, “Do you get angry 

too, if somebody takes your games away?”. On the regulation of emotions, the questions could be: 

“...Do you do anything to help your friend not to be angry anymore?”. Finally, with regard to 

cooperation and help, children could be stimulated into conversation with stimulus questions such as: 

“…Do you help Matthew, as well, when he is sad and crying?”.  

In addition to activities such as the ones illustrated, it is also possible to design dramatization 

activities in which children are given the story of the antecedent to make them “enter well” into the 

emotion they experienced.  

Moreover, to help children stay in the emotions and learn to regulate them, we can prepare:  

a) a corner of the room as a “den space”, where children can “stay with themselves” and their own 

emotions. The space den must have soft, warm materials, some books (illustrated book, etc.);  

b) a space that can be identified as the space of the affections, for example a corner with the diary 

built by parents, with the family photos, or a basket containing these diaries, which could be placed 

near the “den”;  

c) boxes, both intended as “surprise boxes”, from which educators will extract very small and 

special objects, which will occasionally change, both as boxes for storing drawings/signs made by 

children to leave messages to their parents, brothers…;  

d) a place (often a locker) or a box, in which children can leave their transitional object, and be 

able to resume themselves if necessary. 

To help children implement prosocial and empathic behaviors towards another person, inspired by 

Warneken and Tomasello’s works, strategic situations can be created in which the adult can show a 

need expressing it with non-verbal behavior and in the case in where the child responds with prosocial 

behavior, he will thank him/her for his/her help, and/or his/her empathic behavior. Some examples of 

situations can be the following ones: expressing pain in a leg after having beaten it against the table, 

having your hands occupied by a pile of books and not knowing how to open cabinet doors, dropping 

a clothespin, or a pen, and being too far away to pick it up; lose an object inside a crack, but without 

being able to pick it up again, because only a child’s hand can enter it. 

With the same purpose you can use materials such as the trampoline or the double tube that are 

fun for the child but that need collaboration between people to be used. The trampoline is a small 

trampoline with which to bounce a ball but which, to do so, must be held by two people. A variation 
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of this game is to use a large rug (or tablecloth) that must be held together by a small group of children 

if you want to get the ball jump. The double tube foresees that the child, on one side, inserts a ball 

rolling into the can that the adult keeps at the other end of the tube. 

 

 

  3.3. Activities for the age group 3-10, and mixed groupd 3-6, and 6-10 

 

With children aged 3-10, various tools (books, musical instruments, disguises, theatrical 

representations, etc.) can be used, in order to help them identify their own and others’ emotions, to 

recognize the situations that generate them, and to reflect on their own behaviors resulting from the 

emotions experienced. Here below, some specific activities are shown, indicating the tools used and 

which can serve as examples to promote, enhance and recognize the emotional life of the child in the 

age of 3-6 ECEC and Primary school. 
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 Activity n. 1 

 

Title 

STORIES TO TALK ABOUT EMOTIONS 

Goals/aims 

Help children recognize emotions, giving them a name.  

Recipients (small/large group; age groups…) 

3-6 years old children  

Tools 

Illustrated stories on emotions.  

For example4:  

1) S.A. Llenas (2017), I colori delle emozioni, San Giovanni Lupatoto (Vr): Gribaudo; 

2) F. De Robertis (2017), A volte mi sento… inondare di emozioni, Napoli: Edises; 

3) R. Corallo (2014), Sei folletti nel mio cuore – 3-6 anni, Trento: Erickson. 

Experience description                    

Children are invited to place themselves in 

a comfortable position that encourages 

listening: sitting on the floor, on soft 

cushions, or in a welcoming space where 

everyone can listen and see the teacher and 

the book that will be read, for example, I 

colori delle emozioni (The colors of 

emotions – on our own It. tr.). After 

reading the story, the children are asked 

some stimulating questions to turn on the 

conversation. For example: What did the 

monster do? What does the monster do to order? Where are the emotions arranged? Children are 

then invited to choose five objects in the classroom that have the colors yellow (cheerfulness), 

blue (sadness), red (anger), green (calm), black (fear). These objects are therefore placed in the 

middle, so that they are clearly visible to all. Children are then invited to take the object of the 

color corresponding to their emotion and explain the reason for the choice; the teacher asks other 

children if they try, or have tried, the same emotion and if they remember on which occasion. 

Conversation must be conducted carefully as children tend to adapt to what other comrades say. 

At the end of the reading, it is possible to propose, alternatively, the individual drawing and then 

the sharing in a group. In this case it is suggested to use the fingers to use the colors, letting the 

children express themselves with the handprints on the sheet. Alternatively, a different painting 

technique can be used based on each emotion. For example, to represent anger, children must use 

straws to spread red spots on the sheet blowing hard on the straw: a gesture that helps to release 

anger. At the end of the activity it is suggested to hang the papers, trying to group them by 

color/emotion. Children can see that they are not alone in living fear, anger, sadness, etc. 

 

 

                                                
4 The titles of the texts suggested here above refer to the original, or in any case, to the Italian, edition. Of course, each 

Partner Country can find similar texts, suitable for this type of proposal and age group, published and translated in its own 

language. 
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 Activity 2 

 

Title 

THE EMOTION VASE  

 

Goals/aims 

Help children listen to their emotions, and communicate them. 

Recipients (small/large group; age groups…) 

3-10 years old children 

Tools 

A small flower vase, five/seven wooden sticks, cards, and colors. 

Experience description 

This is an activity which it is advisable to carry out after having worked, through the reading of 

stories, on emotions and the colors representing them (see previous activity n. 1). With little sticks 

of wood and colored cards, teacher and children prepare flowers: each flower will have a different 

color to represent an emotion (for example, red for anger, white or gray for fear, the yellow for 

joy, blue for sadness, green for disgust). Primary school pupils can enrich their jar with other 

emotions, such as contempt and surprise. It is suggested to include in the daily routines, generally 

in the reception phase after arrival at school, the choice of the flower of emotion. Once each child 

has selected their own flower, the children are asked to share 

with their mates the reason for their choice. The teachers 

manage the conversation by listening, letting the children tell 

what they are available to communicate at that moment.  

At Primary school, it is possible to continue this activity, 

inserting it not only at the time of entry to school but also before 

leaving the school itself. In this case the chosen flower should 

be kept on the counter until the end of the day; alternatively, it 

is possible to construct the “garden of emotions”: namely, a 

panel with small pockets (one for each student), where children, upon entering the school, insert 

their own flower according to their mood. Children are left free to replace the flower with another 

even during the day, if they feel the need to report a change. At the end of the school day, about 

ten minutes are devoted to making the “budget”, inviting each child to check if it is necessary to 

change their flower; the occasion is propitious to converse with the pupils asking them if they 

want to share any inconvenience with their classmates or communicate their satisfaction with a 

job well done or to make peace with a friend. The “garden of emotions” allows children to know 

and enjoy the “emotional framework” of the class: it can therefore help them modulate the 

activities paying attention to their emotional well-being. 

 

Possible variations 
The same routine activity can be proposed using smileys made of felt, pannolenci or plasticized 

cardboard that children can attach and detach from the panel, thanks to the “Velcro”. 
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 Activity n. 3 

 

Title 

JUST BREATH, AND LISTEN TO YOUR BODY  

Goals/aims 

To become aware of breath, of its variations based on the emotion experienced, therefore 

learning to calm down.  

 

Recipients (small/large group; age groups…) 

3-5 years old children 

Tools 

Yoga and/or mindfulness books for children.  

For example5: 

C. Tedeschi (2016), Piccolo yoga, Cesena (Fc): Macro edizioni; 

A. Vigilante (2017), A scuola di mindfulness, Firenze: Terra Nuova edizioni. 

 

Experience description 

At the end of the physical activity or in the moments of tiredness or nervousness of children, 10/15 

minutes are dedicated to relaxation. Children are asked to sit cross-legged and turn their attention 

to inspiration: they are asked to close their eyes and imagine having a flower in their hands. 

Children are encouraged to bring the imaginary flower to the nostrils, and breathe in, to smell it. 

Special attention is then turned to exhalation: children are invited to close their eyes and bring 

their index finger close to their mouth, imagining that they have a candle to extinguish by blowing. 

Then the children are asked to lie flat on their backs with their knees slightly bent; to bring the 

hands on the abdomen, and feel the movement of belly, alternatively rising and falling; then, to 

put on the abdomen a soft toy (for example, a stuffed toy,), and imagine in its belly a balloon that 

inflates, and deflates. Meanwhile, children are required to observe the movement of the toy. 

Possible variations 

Once children have become a little familiar with these techniques, this kind of activity can be 

proposed in the class, at the end of a more strenuous activity, or after returning from the moments 

of recreation in the garden; these exercises calm the mind, allowing children to focus attention on 

themselves, listening to any emotions derived from small conflicts, or excitement, due to 

movement and competition games. In this case, listening to the heartbeat and breathing can be 

useful to start work on recognizing the effects of emotions on the body. 

 

 

 

 

 

 

 

 

                                                
5 Once more, in this case as well, the texts suggested here above refer to the original, or in any case to the Italian, edition. 

Of course, each Partner Country can find similar texts, suitable for this type of proposal and age group, published and 

translated in its own language. 
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 Activity n. 4 

 

Title 

MUSIC AND MOVEMENT TO EXPRESS EMOTIONS  

Goals/aims 

To help children express emotions through the body, becoming aware of them. 

Recipients (small/large group; age groups…)  

3-10 years old children  

Tools 

Musical instruments, such as guitars, drums, flutes etc. Alternatively, a “descriptive/narrative” 

music. 

Some examples: 

L. van Beethoven, Sixth symphony, op. 68 in Fa major, “Pastorale”; 

A. Vivaldi, “The Four Seasons”; 

F. Chopin, Étude, op. 10 n. 3, “Tristesse”; 

J.S. Bach, Toccata and fugue in C minor, “BWV 565”.  

Experience description 

In a space dedicated to physical activities, children are invited to sit cross-legged and, with their 

eyes closed, they are given a piece of music (maximum five minutes) or some simple pieces played 

with a live instrument. Children are invited to dwell on the feelings that this listening has aroused. 

Listening is again proposed, but this time giving children the possibility to move freely, 

interpreting the sensations that emerge with the body. Some children will initially tend to copy 

others: it is good to reassure them about the possibility of freely doing what they feel, obviously 

without bothering their classmates. At the end of the activity the children are asked to sit down 

again with their eyes closed and listen to the sensations coming from the body: the beating of the 

heart, the legs... Finally, children are invited to open their eyes and share with their classmates: 

“What name would they give to the emotion they felt? What movements did they want to do? what 

facial expressions did they see on their companions? Where did they feel the emotion?”.  

Possible variations 
In addition to classical music pieces, it is possible to select modern, commercial, new age, rock, 

rap, etc., songs.  Children could then interpret the emotions by playing self-built instruments: for 

example, the drum for anger, bells for joy, etc. 
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 Activity n. 5 

 

Title 

MUSIC AND DRAWING TO EXPRESS EMOTIONS  

 

Goals/aims 

To express emotions through listening to music, and drawing.  

Recipients (small/large group; age groups…)  

3-10 years old children  

Tools 

Tempera colors, finger colors, felt pens, or wax pencils. 

Example of music tracks: 

M. Mussorgskij, “A night on Montecalvo”; 

P.I. Čajkovskij, “The Nutcracker”; 

L. Beethoven, Sixth symphony, op. 68 in Fa major, “Pastorale”; 

A. Vivaldi, “The Four Seasons”; 

F. Chopin, Étude, op. 10 n. 3, “Tristesse”; 

J. S. Bach, Toccata and fugue in C minor, “BWV 565”.  

Descrizione dell’esperienza  

In a space dedicated to painting, children are placed in special stations so that they can take 

advantage of the colors available, choosing from various possibilities. Subsequently, they are 

invited to sit down, close their eyes and listen to the piece of music (or part of it, in the case of 

longer pieces). Children are then asked to share their feelings with their classmates while listening 

to the song: images, memories, emotions, etc. The teacher explains to the children that they will 

be able to draw by listening to the music and that they can represent with color the emotions that 

the song has aroused in them. The piece is repeated in a continuous cycle throughout the painting 

activity. During this time, the teacher does not intervene to suggest colors, shapes, etc., but lets 

the children express themselves freely. Once finished drawing, the teacher asks the children to 

share their feelings with their classmates; and highlights the original ideas that emerged, as well 

as the similarities between what the children experienced, emphasizing the common “feeling”, 

and sharing the same emotions. 
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 Activity n. 6 

 

Title 

LEAVE ME ALONE! 

Goals/aims 

Aiutare i bambini a stare nelle proprie emozioni da soli e gestire in autonomia il proprio stato 

d’animo. 

 

Recipients (small/large group; age groups…)  

3-5 years old children  

 

Tools 

Soft carpets and cushions, sheets, soft balls, calm jars, modeling paste/plasticine. 

Experience description 

A welcoming space is set up in the classroom (a corner, a sort of “den”, etc.), where children can 

stay a little apart when they feel the need, for example when they are angry or sad and don’t feel 

like talking to anyone. This with a view to favoring children’s awareness of what he is feeling. 

The teacher is always available to provide comfort and presence, but can also suggest the child to 

take some time for example to listen to the emotion he is experiencing, or to open the “box of 

calm”. The spaces, in fact, can be provided with “boxes of calm” containing soft balls, modeling 

paste/plasticine, pinwheels, books, coloring mandalas, or also “cans of calm”. The child is free to 

accept the proposal, and he/she can remain in the relaxation space until he/she feels the need: when 

he/she returns to the activity the teacher reserves time and space to talk with him/her, and reflect 

on his/her emotional experience. 
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 Activity n. 7 

 

Title 

LET’S MAKE PEACE 

Goals/aims 

Helping children to manage their mood and small conflicts independently. 

Recipients (small/large group; age groups…)  

3-6 years old children  

 

Tools 

A small table placed in a corner furnished with images, two chairs, handkerchiefs, flowers. 

Experience description 

A corner of the class is set up with a table, and two chairs. The furniture, the chosen images, the 

flowers on the table and other small objects (such as the “cans of calm”), which children can find 

in this space, should communicate serenity. When a conflict arises between two children the 

children are invited to sit at the peace table. The teacher initially leads the confrontation, 

encouraging children to learn the communication techniques of conflict composition, so that they 

can use it independently. In this way, the child learns to: 

 

 focus his/her own feelings; 

 

 try to understand his/her own needs, and those of his/her partner; 

 

 empathize; 

 

 find a solution that fits the two litigants. 

 

Children should not be forced to make peace, nor to give in to someone else because he/she is 

“bigger/older”, “better”, etc. In this case, the child would actually feel that his mood was not really 

recognized. 
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 Activity n. 8 

 

Title 

LET’S PUT THE SHOE ON THE OTHER FOOT  

Goals/aims 

To help children develop an empathic attitude. 

Recipients (small/large group; age groups…)  

3-10 years old children  

 

Tools 

Puppets, or “towels puppets” usually used in ECEC services for the age group 3-6.  

Descrizione dell’esperienza  

Almost every day, children report in class situations of conflict with friends, brothers or parents. 

The teacher invites the children to “stage” the situation, to objectify and see the problems with an 

external eye. For example, the child can bring the quarrel back to school with the little sister who 

took the case and turned over all the contents on the floor. In this case, the teacher can call two 

classmates to play the role of the child and the little sister: so the child will be better able to observe 

what happened at home. While the scene takes place, the teacher asks the other children to put 

themselves in the shoes of the companion and then of the little sister: “What need was the sister 

trying to satisfy by taking the case? What kind of need did the classmate have instead?”. With 

kindergarten children, to represent situations with towel puppets is suggested. 
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 Activity n. 9 

 

Titolo attività  

THE EMOTION THERMOMETER  

Goals/aims 

To stimulate children’s ability to perceive the different gradation of emotions. 

Recipients (small/large group; age groups…)  

7-10 years old children  

  

Tools 

A panel, divided into five differently colored columns, and graduated from one to ten (“the 

emotion termometer”), clothes pegs. 

Experience description 

Teachers prepare children for this routine activity by reading a story that allows emotions to be 

identified and matched with color, and/or facial expressions. Involving children, they build a rather 

large panel, on which to fix five thermometers (built with cardboard or plywood), corresponding 

to the five basic emotions; it is necessary that the edges of the thermometer are not glued in such 

a way as to allow children to hook their own wooden clip. Each child, upon entering the school, 

will be able to place his/her clothespin (marked with his/her own name) on the thermometer, 

identifying the intensity of his/her emotion. Teachers then ask children to share the motivations 

and solicit the intervention of those who have reported high intensity of one of the emotions (even 

joy). They let children freely change the position of the clothespin, and propose a short 

conversation at the end of the school day to do the “balance sheet”, trying to pay attention to 

positive changes, and not only to negative ones, thus helping children to identify the strategies 

used in an unconscious and spontaneous way to manage an emotion (for example: “I moved away 

from Luca because he had made me angry, and I started coloring a mandala. After a while, anger 

had diminished, and I went to him to clarify”). 
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 Activity n.10 

 

Title 

EXPRESSING EMOTIONS THROUGH ART: “I’LL BE A TREE” 

Goals/aims 

To help children express their mood through art. 

Recipients (small/large group; age groups…)  

8-10 years old children 

Tools 

Rope, glue, scissors and cards, a starting story (for example, making reference to the Italian context 

– but it is possible to find further interesting and useful books translated in other languages:  

M.L. Evangelista (2010), Saremo alberi6, Bologna: Ed. Artebambini). 

Experience description 

The teacher leads children into the garden, or organizes an exit in a public park, or in a grove. The 

main intent is to let children experience sensations and emotions in an open space. Children are 

invited to approach the trees, touch them, smell them, hug them. The teacher tries to make his or 

her eyesight, hearing, touch, smell and, where possible, taste, to fully experience the sensory 

feeling. Occasionally children are asked to close their eyes and listen to their emotions. Then 

theacher makes each child choose a tree, and puts it down on the ground to understand the “mood” 

of the chosen tree. Finally, children are asked to identify which tree they feel they are most like. 

  

 

After this experience, the children put the emotions and sensations and the "character" of one of 

the chosen trees on the notebook: angry, relaxing, kind… 

  

The reading of the text Saremo alberi (or, as said, 

another similar book, according to each context and its 

related language) is then proposed, always outdoors. 

The book tells of the desires and hopes of many small 

seeds sleeping in the earth waiting to wake up: they 

will be strong, rebellious, happy, sad, elegant trees... 

Everyone will have its particular shape, and also its 

particular… “mood” and personality! History teaches 

the beauty of differences, offering suggestions for 

starting to discover one’s own emotions and moods. The text is very short, but its images are 

original and stimulating. Showing them book’s illustrated pages, the teacher stimulates children, 

                                                
6 In Italian, We’ll be trees (our own tr.).  
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and their reflections. In a subsequent occasion, children are led to the art workshop to offer them 

a job with rope, scissors, glue and cardboard. There, the outdoor experience and the solicitations 

received from reading the book are briefly retraced. Children are given the necessary equipment 

for their work: ropes, cards, etc. Children are invited to imagine what kind of tree they could be: 

“Which mood?”. They are then asked to represent themselves and represent their characteristic, 

their character using the ropes. Finally, they are asked to explain their work, motivating their 

choice. 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Crying 

Poetical 

Brilliant and 

protective 

Musical and sweet 

“I’ll be a tree…” 
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Appendix  
 

 

 

1. OBSERVATION GRID  

 

 
FUNCTIONS INDICATORS FREQUENCY 

 

  

  Never Seldom Sometimes Often Always Towards  

a few 

Towards  

all 

1.He/She 

searches for and 

promotes 

emotional-

affective contacts 

 

He/She manifests affective signs 

when he/she interacts with children 

(smiling, caressing, picking up 

them, etc.) 

       

When talking and addressing to 

them, he/she goes at children’s eye 

level 

   

 

    

He/She listens to children without 

interrupting them, giving them all 

the time they need 

       

He/She interacts with children with 

sweetness in his/her voice and in 

his/her gestures 

       

When relating with children, 

He/She maintains eye contact 

       

He/She verbally requests children 

to express their emotions/feelings 

       

Remarks 

 

 

FUNCTIONS INDICATORS FREQUENCY   

  Never Seldom Sometimes Often Always Towards  

a few 

Towards 

all 

2. He/She 

promotes the 

knowledge of the 

emotional-

affective sphere 

and the 

intersubjective 

relationality in 

children  

 

 

 

He/She performs tasks for children 

to learn to identify their own 

emotions 

       

He/She performs tasks for children 

to learn to verbally express their 

own emotions 

       

He/She performs tasks so that 

children learn to identify emotions 

that a person can feel in a situation 

       

He/She performs tasks for children 

to learn to verbally express 

emotions that 

a person can feel in a situation 

       

He/She performs tasks for the 

children to learn to identify and 

verbally  

express what situation has produced 

an emotion or emotions 

       

He/She performs tasks for the 

children to learn to identify and 

verbally express what they have felt 

physically (cold, heat...) in a 

situation 

       

He/She performs tasks for children 

to learn to value and manifest if they 

have acted adequately in a situation 

       

He/She performs tasks for children 

to learn to identify and verbally 

express the consequences of their 

behaviour in a situation 

       

He/She performs tasks for children 

to learn to raise and express 

alternatives to their behavior in a 

similar situation, in the case of not 

being acceptable 
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He/She performs tasks for children 

to learn to identify how they have 

acted in a situation 

       

He/She encourages children to 

adopt emotional-affective 

behavioral attention patterns 

towards other children who live 

difficult/stressing moments (e.g. 

through visual and/or physical 

closeness, consolation, hugs, 

cuddles, etc.) 

       

 He/She remembers episodes and 

give examples related to similar 

situations, in which emotional-

affective behaviors have proven to 

be useful to effectively deal with 

moments of difficulty 

       

 He/She works in class negative 

emotional situations that occur in 

the children themselves both in the 

school environment and in the 

family 

       

 He/She works in class positive 

emotional situations that occurs 

with children themselves both in the 

school environment and in the 

family 

       

Remarks 

 

 

FUNCTIONS INDICATORS FREQUENCY   

  Never Seldom Sometimes Often Always Towards  

a few 

Towards 

all 

3. He/She 

promotes 

children’s ability 

to 

‘welcome’ their 

own mood, and 

“to stay” in their 

own emotions 

and autonomy in 

conflict 

resolution 

 

He/She offers small moments in 

which a child could live his/her 

own 

emotional-affective state “all 

alone” (in the context of his/her 

own 

“comfort zone”), while maintaining 

a visual contact, and never forcing 

him/her 

       

He/She encourages temporary 

spaces where the child can share 

the 

acceptance of their emotional state 

with the help of the teacher for 

their awareness (cognitive 

acceptance) 

       

Remarks 

 

 

FUNCTIONS INDICATORS FREQUENCY   

  Never Seldom Sometimes Often Always Towards  

a few 

Towards 

all 

4. He/She 

recognizes the 

individuality and 

the specificity of 

each child 

He/She leaves spaces for each child 

to verbalize and comment on his/her 

positive actions, preferences and 

interests 

       

Comments 

 

 

FUNCTIONS INDICATORS FREQUENCY   

  Never Seldom Sometimes Often Always Towards  

a few 

Towards 

all 

5. He/She 

encourages and 

supports the child 

in carrying out a 

task 

 

He/She supports child’s motivation, 

taking an encouraging approach 

       

He/She maintains an attentive and 

interested gaze during the 

execution of the task by the child 

       

When facing child’s possible 

mistakes, learning gaps, 

uncertainties, she/he invites the 

child to search together for the 

correct solution/answer 
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When facing child’s possible 

mistakes, learning gaps, 

uncertainties, she/he makes 

judgments “on the person” 

       

He/She promotes the ability to link 

specific and contextual acquired 

knowledge to previous ones, 

including extracurricular ones 

       

 He/She carries out strategies to 

recover the attention of a child 

and/or the classroom 

       

 He/She supports, reinforces and 

strengthens the self-esteem of their 

students, setting an example to 

others, when they 

perform tasks satisfactorily 

       

Remarks 
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2. PRESENTATION SHEET 

 

Title of the activity  

Goals/aims  

            Recipients (small/large group; age groups…)  

 

Tools 

            Experience description 

Remarks 

Possible variations  

 
 

 

 

 

 


